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Abstract: The study of teachers’ attitudes towards languages has received some attention, as multi-
lingualism has become one of the main educational targets for European school systems (Cenoz
2019; Liyanage & Tao 2020). Several authors (Lasagabaster 2017; Safont 2007) have claimed
that language attitudes may play a crucial role in multilingual education. In the Valencian edu-
cational system, existing research has examined both students’ language attitudes (Nightingale
2012, 2016; Portolés 2015) and pre-service teachers” language attitudes (Lasagabaster & Safont
2008; Portolés 2014; Safont 2007) towards the three teaching languages (i.c., Catalan, Spanish
and English). Yet, as far as we know, experienced teachers’ attitudes have not been investigated.
Thus, the present preliminary study explores 21 in-service teachers’ language attitudes by means
of a written questionnaire and a semi-structured interview. In so doing, data were collected in
multilingual schools adopting three different school language programmes, namely those of a
Catalan-based, a Spanish-based and an English-based language programme. The latter has been
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a context that has been omitted in previous research. The findings have confirmed the influence
of the language programme on in-service teachers” language attitudes as well as the paramount
role of the L1 in the formation of language attitudes. Finally, our findings have pointed out that
language attitudes and teaching practices do not always match since some monolingual views
are found inside the classroom. Our study concludes that more teacher training is needed on the
«Focus on Multilingualism» approach proposed by Cenoz and Gorter (2013).

Key words: multilingual education, language attitudes, school language programme, L1, in-service
teachers

Resum: La investigacié sobre les actituds dels professors cap a les llengiies ha rebut una certa atencié,
en la mesura que el multilingiiisme s’ha convertit en un dels principals objectius educatius dels
sistemes escolars europeus (Cenoz 2019; Liyanage & Tao 2020). Diversos autors (Lasagabaster
2017; Safont 2007) han afirmat que les actituds cap a les llengiies poden resultar un factor crucial
en I'educacié multilingiie. En el sistema educatiu valencia, els estudis existents han investigat tant
les actituds lingiiistiques dels estudiants (Nightingale 2012, 2016; Portolés 2015) com les actituds
lingtiistiques del futur professorat (Lasagabaster & Safont 2008; Portolés 2014; Safont 2007) res-
pecte als tres idiomes d’ensenyament (és a dir, el catald, el castella i langles). No obstant aixo, les
actituds del professorat en actiu no han estat investigades. Per tant, el present estudi preliminar
explora les actituds lingiiistiques de 21 professores i professors mitjangant un qiiestionari escrit i
una entrevista semiestructurada. Aixi doncs, es van recollir dades en tres escoles multilingiies on
cadascuna implementa un programa lingiiistic diferent segons la llengua vehicular predominant:
catald, castelld o anglés. Aquest darrer no havia estat investigat en recerques anteriors. Els resultats
han confirmat la influéncia del programa lingiiistic en les actituds lingtiistiques del professorat,
com també la funcié primordial de la L1 en la formacié d’actituds lingtiistiques. Finalment, els
nostres resultats han assenyalat que les actituds i les practiques lingiiistiques dins de I'aula no
sempre coincideixen, ja que trobem actituds clarament monolingties dins de 'aula. Finalment, el
nostre estudi arriba a la conclusié que el professorat necessita una major formacié en 'enfocament
Focus on Multilingualism proposat per Cenoz & Gorter (2013).

Paraules clau: educacié multilingiie, actituds lingfiistiques, programalingiiistic, L1, professors en actiu.

(SORNYHINTS]

1. INTRODUCTION

This small-scale preliminary study is about attitudes towards languages in multilingual
instructional contexts. The study of language attitudes has been largely explored in
multilingualism research in the last few decades (Cenoz 2009; Lasagabaster 2017; Safont
2015). However, the role played by those affective factors in the bilingual region of
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Valencia has not received the deserved attention until relatively recently, even though
several languages coexist in the educational system (i.¢., Spanish, Catalan and English).
Some studies have already examined the language attitudes towards the three teaching
languages in the Valencian school curriculum and their focus has been on students
(Nightingale 2012, 2016; Portolés 2015), pre-service teachers (Lasagabaster & Safont,
2008; Portolés, 2014; Safont, 2007) and parents (Safont 2015). To our knowledge,
no previous studies have centred on experienced teachers. Therefore, the purpose of
this pilot study is to analyse in-service teachers’ language attitudes and investigate
the potential effect of the school language programme and the L1 on such attitudes.

The article is structured as follows. Section 2 provides the reader with a brief
theoretical framework of language attitudes and describes current studies on language
attitudes in the Valencian Community. Special attention is given to the effect of in-
dividual variables, such as the school language programme and the L1, on the study
of language attitudes. This section closes with the research questions that guide the
present study. Subsequently, we introduce the method by describing the participants,
the data collection and analysis. In section 4, we present the results and discuss them
by comparing our research to previous findings and drawing some conclusions on
whether the language programme and the L1 may have an influence on teachers’
language attitudes. Then, we put forward some concluding notes and propose some
pedagogical implications. In the last section, the main limitations found are reported
and some suggestions for further research are put forward.

2. THEORETICAL FRAMEWORK
2.1 MULTILINGUALISM AND LANGUAGE ATTITUDES

Multilingualism is a global and common phenomenon in our society due to
several reasons, such as historical, social, political and economic. The emergence of
multilingualism research in the last few decades has increasingly gained importance,
although this concept has existed for centuries (Aronin 2019). Multilingualism is a
feature of human beings that has been alive since the human species appeared. Bar-
nard (2016: 134) holds that «multilingualism was the norm, and multilingual people
were made up of individuals from different linguistic backgrounds, whose groups
intermarried and passed on both their genes and their linguistic diversity». Currently,
multilingualism has spread in education and become one of the trending topics
worldwide (Cenoz 2019; Portolés 2020).
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Several definitions have been used to refer to multilingual education, although
the definition proposed by Cenoz (2009) has received moreattention. The author states
that multilingual education refers to «the use of two or more languages in education
provided that schools aim at multilingualism and multiliteracy» (Cenoz 2009: 1). In
the Spanish context, multilingual programmes, which include the teaching of three
languagesatschool, have become increasingly popular in bilingual regions (Cenoz 2009;
Lasagabaster & Ruiz de Zarobe 2010). These languages are not only used as language
subjects, but as vehicles for conveying content subjects such as Maths, Science or Arts
and Crafts. Content and Language Integrated Learning (CLIL) has gained popularity
in Spain as a strong teaching programme which fosters multilingual education (see
Marti 2020 for an updated revision).

Thus, multilingual education entails multiple languages and the affective factors
we have towards languages may affect their status and role in the classroom. There
is a multitude of affective factors which may play a central role in the process of lan-
guage learning, although the feelings we have towards a language have been regarded
as pivotal in multilingualism research (Baker 1992; Garrett 2010; Lasagabaster 2017).
These feelings towards a language are referred to as language attitudes. This term has
been broadly defined, but the definition provided by Sarnoff has probably gained more
consensus. Sarnoff (1970: 279) defines an attitude as «a disposition to react favourably
or unfavourably to a class of objects». Accordingly, language attitudes would be the
positive or negative feelings attached to a language.

The fundamentals of language attitudes have also been addressed by Garrett
(2010). According to this author (2010), we can distinguish three attitudinal compo-
nents: cognitive, affective and behavioural. The cognitive component includes the
beliefs and perceptions about the language. The affective component involves feelings
about the language that may provoke like or dislike. Finally, attitudes are behaviou-
ral, since they concern a predisposition to act, which may be in line with a belief or
feeling, or not. In this vein, although this construct is a unitary concept, the three
components may not coincide.

Baker (1992), one of the most influential researchers in the field of language
attitudes, reported that language attitudes are not inherited, but learnt and modified
from the environment and experience. Thus, language attitudes may change over time
due to the influence of internal and external factors. Lasagabaster (2017) provides a
review of the variables that may account for attitudinal differences and highlights that
the L1 and the school programme are the most salient predictors on language attitu-
des. The school and home are places where attitudes are formed, so the importance
given to a language may affect the atticudes towards it. In the school context, the
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attitudes held by teachers are pivotal since they are among the agents who create «the
relationships between language and power in the classroom and in the curriculum»
(de Mejia & Hélot 2015: 274). Thus, positive or negative attitudes to languages may
be shaped by the prestige and value given to them at school through the language
programme implemented. In this sense, the language policy established at school may
play a central role in shaping the attitudes of both teachers and students.

After this brief revision of multilingualism and language attitudes, the next
section reviews the language attitude studies conducted in the Valencian Community
—the context of the current study.

2.2 STUDIES OF LANGUAGE ATTITUDES IN THE VALENCIAN COMMUNITY

The study of language attitudes has been widely researched in Spain, especially in
those bilingual regions where two or more languages coexist, as is the case of Catalonia
(Bernaus & Gardner 2008; Bernaus ef a/. 2004; Huguet 2007; Huguet & Janés 2008;
Madariaga, Huguet & Janés 2016; Newman ez al. 2008), the Basque Country (Cenoz
& Valencia 1994; Lasagabaster 2005; Ibarraran ez al. 2008; Ipifa & Sagasta 2017), the
Balearic Islands (Moratinos-Johnston ez /. 2019) and Galicia (Loredo Gutiérrez et al.
2007; O’Rourke & Ramallo 2015). Those studies, to name just a few, have investigated
language attitudes towards the majority language (i.e., Spanish), the international
foreign language (i.e., English) and the minority language of the region (i.e., Catalan
in Catalonia and the Balearic Islands, Basque in the Basque Country and Galician in
Galicia). In the context of our study, some previous research has investigated language
attitudes towards Spanish, English and Catalan on different age populations. More
specifically, they have focused on children (Portolés 2015), teenagers (Nightingale
2012, 2016), young adults (Lasagabaster & Safont 2008; Portolés 2014; Safont 2007)
and adults (Safont 2015).

Portolés (2015) explored 402 pre-schoolersand primary schoollearners’ language
attitudes towards the three languages by means of a matched-guise technique and oral
interviews. On the whole, global attitudes were very positive among young learners,
although there was a decline of favourable attitudes over time. The author also exami-
ned the influence of the language programme (Catalan-based and Spanish-based) on
children’slanguageattitudes. The findings confirmed the effect of language programme
since those students enrolled in Catalan-based programmes reported more positive
attitudes towards languages, especially Catalan and English. In contrast, students
in Spanish-based schools were more inclined towards Spanish. Similar results were
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reported by Lasagabaster and Safont (2008) pointing out more positive attitudes in
those participants who had been schooled in Catalan-based programmes.

Similarly, the studies by Safont (2007) and Portolés (2014) examined the influence
of the school language programme and the L1 on 200 and 75 prospective teachers’
attitudes respectively. Both authors found that the language programme had an effect
on the language attitudes towards Spanish and Catalan, although no significant diffe-
rences were found in relation to English. In that vein, those students who had been
instructed in Catalan reported more positive attitudes towards the three languages
than those schooled in Spanish-based programmes. Furthermore, Safont (2007) and
Portolés (2014) concurred on the importance of the role of L1 in language attitudes
as participants often showed a preference for their own L1.

Nightingale (2012) analysed the language attitudes of 29 multilingual adoles-
cents in Castellé with a focus on external factors. This author claimed that the English
language was particularly sensitive to external factors compared to other languages
because of its prestigious status in the sociolinguistic context. The author concluded
that media exposure or a stay-abroad period promoted a positive attitude towards
English. A second study, carried out by Nightingale (2016), focused on 152 secondary
school students and investigated the effect of the media exposure on students’ lan-
guage attitudes. This author observed that the status and importance that a language
is given in new media platforms, such as social networks and videogames, had a
positive impact on attitudes. The findings suggested that students held more positive
attitudes towards English and Catalan when they were exposed to those languages
in new media platforms.

In the case of the study conducted by Safont (2015), the author focused on 100
parents of schoolchildren. She investigated their attitudes towards the three contact
languages and the results showed that English and Spanish had the most favourable
attitudes whereas the attitudes to Catalan were more negative. Safont (2015) also
reported that parents who chose Catalan-based schools for their children reported
more favourable attitudes to languages, especially Catalan. On the contrary, this was
not the case of parents whose school choice was Spanish-based programmes since
positive attitudes were found towards English and Spanish, but not towards Catalan.

So far, previous research has examined language attitudes in children (Portolés
2015), teenagers (Nightingale 2012), pre-service teachers attitudes (Portolés 2014; Sa-
font 2007) and parents (Safont 2015). The findings derived from those studies have
also confirmed the paramount effect of individual variables, such as the language
programme, the L1 and out-of-school factors. However, to the best of our knowledge,
no studies have explored the language attitudes of experienced teachers working in
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the Valencian educational system. Furthermore, regarding the language programme,
previous studies have analysed Spanish and Catalan-based programmes while English-
based programmes (i.e., schools where English is the main language of instruction)
have not still received attention.

Taking into account those research gaps found, the present pilot study aims at
adding more insights into language attitudes studies by investigating the effect of the
school language programme and the L1 on in-service teachers’ attitudes towards
the three contact languages. Accordingly, the following research questions have been
formulated to guide the study:

Research Question I: Does the school language programme affect teachers’
attitudes towards languages?

Research Question II: Do in-service teachers” language attitudes differ depen-
ding on the L1?

3. METHOD
3.1 PARTICIPANTS

The sample consisted of a total of 21 primary school teachers in the province of
Castelld, Spain. The age range of the sample was from 26 to 68 years old (4/=38.3) and
the gender distribution was 77.3% female (7=17) and 22.7% male (7=4). Regarding
their L1, 24% (n=5) participants had English, 38% (7=8) had Spanish and 38% (7=3)
had Catalan. All participants held a degree in Teacher Training and had a minimum
teaching experience of five years in their respective schools.

The participants were selected from multilingual schools adopting three different
language programmes, which vary regarding exposure to languages. We may find
Spanish-based, Catalan-based and English-based schools. In so that, 38% of the sample
(n=8) worked in an English-based school language programme, 33% of them (7=7)
followed Catalan-based school language programme whereas the other 29% (7=6) of
the participants followed a Spanish-based school language programme.

The school adopting the English-based language programme is a British school
where English is the main language of tuition. This centre is one of the private co-
educational British schools in the Spanish region of Castellé. The vast majority of
pupils (97%) are Spanish. Regarding the distribution of teaching languages, English
is the main teaching language in all the subjects, except for the Spanish and Valencian
subjects. However, Spanish is the main language used among the pupils out of class.
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The Catalan-based school is located in the north-eastern part of the city of Cas-
tell6 and adopts a programme, known as Programa Plurilingiie en Valencia, in which
the main vehicular language is Catalan. Thus, most subjects are taught in Catalan,
except for some subjects which are instructed in Spanish. Recently, they have also
started to teach subjects in English using a CLIL approach. The hours of this appro-
ach are gradually increased according to the students’ academic year in two subjects:
Physical Education and Science.

The Spanish-based school follows the Spanish-based programme or Programa
Plurinlingiie en Castella. The main language of tuition is Spanish and other languages
are employed to a lesser extent. Similar to the Catalan-based programme, English
is the vehicular language in Physical Education, Science, and Arts and Crafts. The
number of hours of CLIL also differ according to students’ academic level. As
follows, Table 1 summarises the main characteristics of the sample participating in
the current study.

Table 1. Characteristics of the sample

Participants Percentage
Female 17 77.3%
Gender

Male 4 22.7%
Catalan L1 8 38%
L1 Spanish L1 8 38%
English L1 5 24%
Catalan-Based Programme 7 33%
Language Programme Spanish-Based Programme 6 29%
English-Based Programme 8 38%

3.2 DATA COLLECTION AND ANALYSIS

A written questionnaire, based on Lasagabaster and Huguet (2007), was used
for the purpose of our study to examine in-service language attitudes towards the
three teaching languages (see Appendix 1).

The instrument was structured in two main sections. The first section gathered
demographic information such as gender, L1 and age. The second section targeted
participants’ attitudes towards the three teaching languages of the Valencian Com-
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munity: Catalan, Spanish and English. The language attitudes items were analysed
by means of a five-point Likert scale. The 10 items of the questionnaire contained a
number of statements designed to gather attitudinal data in each of the three languages
in different contexts: social, educational and personal. Next, we present an example
of the statements regarding the Catalan language.

I like listening to Catalan language

Catalan should be taught in every school in the Valencian Community
I like to speak Catalan

Catalan is an easy language to learn

Catalan is one of the most useful languages in the world

I would rather have classes in Catalan

Catalan language enriches my cultural background

I would not mind marrying someone who only spoke Catalan

It is worth it to learn Catalan

If T had children, I would like them to learn Catalan

Yo N A PR b

H
o

The statements 1, 3, 8 and 10 allowed us to assess the respondents’ individual
preference and comfort when using the language in different settings whether it might
be inside or outside school. In contrast, statements 2, 4 and 6 dealt with teachers’
attitudes towards the use of the language as a teaching language at school. Finally,
statements §, 7 and 9 asked for their views about the social status of the language.
Thus, the questionnaire included statements about individual, educational and social
use of languages.

The questionnaire was administered to the teachers participating in the study
who had thirty minutes to complete it. After completing the questionnaire, short
semi-structured oral interviews were conducted with the participants (see Appendix II).
Those interviews were audio-recorded and transcribed. The aim of the interviews was
to complement and expand the quantitative data.

Data obtained in the questionnaire were codified and analysed using the Excel
programme.

4. RESULTS AND DISCUSSION

With reference to the first research question, we investigated whether the
English-based language programme, the Spanish-based language programme and
the Catalan-based language programme may influence teachers’ attitudes towards
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the three languages of instruction (English, Catalan and Spanish). The results are
illustrated in the figures below.

Figure 1 depicts the main findings derived from the questionnaire regarding the
effect of the language programme on teachers’ attitudes towards English. As illustrated,
the teachers working in the English-based language programme denoted the most
favourable attitudes towards English (A/=91.5), followed by those in the Catalan-based
language programme (A=89.75), and the least positive attitudes were held by those
teachers in the Spanish-based school (A/=52.4).

100

91,5

89,75
90

80

70

20

10

English-based Spanish-based Catalan-based

Figure 1. The effect of the school language programme on teachers’ attitudes towards English

Thus, both teachers from the English-based and the Catalan-based schools
reported very positive attitudes towards English, whereas the teachers from the
Spanish-based school did not show such a positive attitude. Furthermore, it is worth
mentioning that teachers’ attitudes from the Catalan-based and English-based language
programmes were positive, both at the level of individual and educational use. This
nuance is particularly apparent for teachers from the Spanish-based school as they
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did not have a positive attitude towards English as an individual preference (4/=38.2),
but still agreed on using English as a vehicular language at school (M=61.3). Those
findings suggest that teachers from Spanish-based schools agreed on the importance
of English in educational contexts but were less enthusiastic in individual language
use. In particular, one possible explanation is that teachers working at the Spanish-
based school were required to obtain a B2 level of English, which may have triggered
a rejection towards the language. On the other hand, teachers from the Catalan
and English based-school did not have to comply with an English level certificate and
consequently did not perceive the English language negatively.

In relation to participants’ attitudes towards the Catalan language, those prac-
titioners in the Catalan-based school showed very favourable attitudes (4/=88.75). In
contrast, a predominance of neutral attitudes were found in the Spanish-based school
(M=48.8) and the English-based school (M=41.5), as illustrated in Figure 2 below.

100
88,75

8

48,8
41,5

20

10

English-based Spanish-based Catalan-based

Figure 2. The effect of the school language programme on teachers’ attitudes towards Catalan
The analysis of teachers’ attitudes towards Catalan in the three educational con-

texts reported significant differences. While teachers in the Catalan-based language
programme expressed overall favourable attitudes towards the use of Catalan in edu-
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cation, participants working in the other instructional settings held a rather negative
attitude. In spite of this, participants in the three educational contexts indicated a
favourable attitude towards Catalan as language for identification and culture. They
reported positive attitudes towards the following items: it is worth learning Catalan,
they would like their children to speak Catalan, understand Catalan as part of their
culture, and they would not mind their partners being a Catalan speaker. The agreement
rate for these four statements was over 65% in the three school language programmes.
In other words, our respondents held a positive attitude towards individual language
use, but not towards its social and educational use.

Concerning participants attitudes towards the Spanish language, the respondents
in the three educational contexts reported a very positive attitude towards the Spanish
language. As seen in Figure 3 below, the practitioners in the Spanish-based school
(M=90.4) denoted the most favourable attitudes, followed by those in the English-
based school (M=79.5), and finally, those in the Catalan-based school (A=79.0). This
attitudinal pattern is much more positive and homogeneous compared to the attitudes
towards the Catalan or the English language.

100

90

79,5

79
80

70

20

10

English-based Spanish-based Catalan-based

Figure 3.The effect of the school language programme on teachers’ attitudes towards Spanish
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In general, our findings showed that teachers from the Spanish-based model
reported the most positive attitudes in all the items. English and Catalan-based school
teachers also reported a very positive attitude in all items, except for statement 5 which
refers to the utility of a language in the world. Spanish teachers held a very positive
attitude (M=79.5), whereas English and Catalan teachers questioned that statement
with more reserved answers (M=60 and M=33 respectively). The fact teachers in the
Spanish-based school refer to the Spanish language as the most useful language can
be explained as they might see the English language as a threat and they want to keep
their teaching language predominant. Regarding teachers from the Catalan-based
programme, their negative attitude (A/=33) towards the supremacy of Spanish may be
explained considering the sociolinguistic context in the Valencian Community. Indeed,
Catalan being a minority language, teachers from the Catalan-based programme may
feel the need to protect their language and give its place at the school context.

In order to further examine teachers’ attitudes and the effect of the school
language programme, we would like to add some of the responses obtained in
the semi-structured interviews, which reinforce and complement our quantitative
findings. Generally speaking, teachers reported feeling more comfortable using the
main language of the school they were working in. This issue can be illustrated in
some of the teachers’ responses to the question «Do you allow your students to use
another language in class? If so, what is the purpose? » (see Table 2 below).

Table 2. Teachers’ attitudes in each language programme. Responses to question one.

English-based school Catalan-based school Spanish-based school
Teacher 1: «No, only in Teacher 4: «En valencia, Teacher 7 «Castellan.o’,
. . . , intentamos que los nifos
English, this is a British volem que a l'escola es patle
- hablen en castellano lo
school» en valencia» ..
méximo que podamos»
Teacher 8: «A veces, los
Teacher 2: «Mainly English, nifos hablan en valenciano
sometimes Spanish but we Teacher 5: «No. Parlem en pero hacemos que no lo
always try to use the English | valencia» entendemos hasta que no
language» hablan en castellano, ya que es

lo que queremos ensenarles»

Teacher 6: «Parlen castella

Teacher 9: «Todos hablan en

castellano»

Teacher 3: «English without

erd insistim en el fet que
any doubt» b 4

utilitzen la nostra llengua»
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The comments above show that teachers mainly use the predominant language
of the school. Most of the teachers favoured the main language of each programme
and were sceptical towards the use of other languages inside the classroom. Their actual
behaviour in the classroom is monolingual-biased, although all the teachers in the
three schools reported that multilingual education was important in their school. This
mismatch can be observed looking at teachers’ answers to the question «Is multilingual
education important in your school? ». Some comments are reported below in Table 3:

Table 3. Teachers’ attitudes in each language programme. Responses to question two.

English-based school Catalan-based school Spanish-based school
, . Teacher 7: «Muchisimo,
Teacher 1: «Yes absolutely, Teacher 4: «Si, perqué oferim Lt .
. " - .. cuando mds idiomas mejor,
it’s the essence of the whole valenci, castelld, angleés i
. esta escuela ofrece hasta
school» francés» )
alemdn»
L, Teacher 8: «Bastante, la
Teacher 2: «Very important. Teacher 5: «Si, a 'escola es ., o
o . .\ \ . | educacién multilingiie abre la
Multilingualism is a key for parla valencid, castella, frances o .
; . mente a los nifios y les empuja
the future» i angles»
al futuro»

. Teacher 9: «Si, los nifios
Teacher 3: «Of course we are a | Teacher 6: «Clar, estem dins )

multilingual school» dels programa plurilingtie» tienen posibilidad de estudiar

varias lenguas»

As seen in Table 3 above, most of the teachers’ responses show that they were
in favour of multilingualism. In fact, 19 of 21 reported that multilingualism was very
beneficial. However, as observed in the responses from teachers 4, 5 and 7, the con-
cept multilingual education is reduced to the number of languages offered at school.
Although they reported to have positive attitudes to languages and welcomed linguis-
tically diverse classrooms, their actual knowledge about multilingual pedagogies is
very weak, as occurred in the study conducted by Schroedler and Fisher (2020). Des-
pite their positive attitudes and predisposition towards multilingualism at first sight,
their actual teaching practices are still monolingual in orientation. Therefore, their
beliefs are not consistent with the behaviour. These findings may provide evidence of
the mismatch between the cognitive and behavioural component in the attitudinal
construct, as suggested by Garrett (2010).

Taking into consideration our results, we may confirm the effect of the school
language programme on teachers’ language attitudes. These findings are in line with
previous research conducted in the Valencian region at the university (Lasagabaster
& Safont 2008; Portolés 2014; Safont 2007) and the school context (Portolés 2015),
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pointing out that the language programme has an influence on the respondents’
attitudes towards languages, especially Catalan. We have found that the participants
working in the Catalan-based school show the most positive attitudes towards all
three languages, while the teachers in the Spanish and English-based schools hold
some negative attitudes towards Catalan when it comes to use the minority language
for social and educational purposes. With reference to Spanish, favourable attitudes
towards Spanish dominate in the three language programmes. In the case of English,
we have observed that practitioners in the Spanish-based program hold a neutral
attitude towards the foreign language, although they do understand its active role at
the school context.

Moving on to the second research question, we explored whether teachers’ lan-
guageattitudes towards English, Catalan and Spanish differ in accordance with their L1.

Figure 4 provides us with information on the impact of the L1 on teachers’ lan-
guage attitudes towards English. As illustrated in Figure 4, the participants whose L1
is English indicated a very positive attitude towards English (1/=96.8). Similarly, those
with L1=Spanish and L1=Catalan also held a positive attitude towards this language
(M=72.25 and M=72.25 respectively). In general, no negative attitude was observed
towards English, regardless of the participants’ L1. In line with previous studies in
the Valencian region, like Portolés (2014) or Nightingale (2012), these findings may be
explained due to the prestige and powerful status of English in our globalized society.

100 96,8

72,25 72,25

20
10

English L1 Spanish L1 Catalan L1

Figure 4. The effect of the L1 on teachers’ attitudes towards English
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In relation to participants’ attitudes towards Catalan, Figure 5 describes that
those participants whose L1 was Catalan demonstrated very positive attitudes towards
their own language (#/=84.25). In contrast, participants whose L1 was Spanish held
neutral attitudes (M=54.25), while those whose L1 was English reported rather negative
attitudes towards the minority language (M=35.6).

54,25

40 35,6

English L1 Spanish L1 Catalan L1

Figure 5. The effect of the L1 on teachers’ attitudes towards Catalan

More specifically, English-native speakers denoted unfavourable attitudes
towards the individual, educational and social use of the minority language. In the
case of participants whose L1 was Spanish, they also reported a negative attitude
towards the social and educational use of the language. These results suggest that
those practitioners do not recognize the role of the minority language in society or
in education, although they do not mind using the minority language in their daily
life for individual purposes.
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88,75

80,25
80 73,6

20
10

English L1 Spanish L1 Catalan Ll

Figure 6. The effect of the L1 on teachers’ attitudes toward Spanish

The participants’ attitudes towards Spanish are illustrated in Figure 6 above. All
the participants held very favourable attitudes towards Spanish irrespective of their L1.
Participants with L1=Spanish reported the highest positive attitudes towards Spanish
(M=88.75), followed by those whose L1 was Catalan (A=80.25) and finally, the least
favourable attitudes were held by those with L1=English (A/=73.6). These results are
similar to the results of research question I in which the powerful sociolinguistic status
of Spanish as a majority language may exert some positive influence on participants’
attitudes towards Spanish regardless of the language programme or the L1.

The findings related to research question IT have confirmed that teachers’ language
attitudes differ according to their L1. Our quantitative findings are complemented
from data obtained in the semi-structured interviews since teachers reported feeling
more comfortable using their preferred language (i.c., their L1). Indeed, teachers
expressed their preference towards their own language when they were asked the
following question: «Are you more comfortable when you speak English, Catalan or
Spanish? » Responses from the teachers can be found in Table 4 below:
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Table 4. Teachers’ attitudes in each L1. Responses to question three.

Teachers with L1=English

Teachers with L1=Catalan

Teachers with L1=Spanish

Teacher 1: «In English, this is
my language»

Teacher 5: «En valencia, en
anglés segur que no. No tinc
ni idea»

Teacher 9: «Castellano porque
esmi L1»

Teacher 2: «English, no doubt»

Teacher 6: «En valencia,
sempre parle en valencid»

Teacher 10: «Castellano es la
lengua del pais. Es la que se
habla aqui»

Teacher 3: «English, I like
speaking English»

Teacher 7: «Valencia i anglés»

Teacher 11: «En valenciano
no, y tampoco ayuda a los
alumnos»

Teacher 4: «English is better
for students’ future»

Teacher 8: «No hauriem de

tindre preferéncia, pero cal fer

Teacher 12: «Castellano y
también inglés, aunque me
cuesta mds»

servir la nostra llengua»

As illustrated in those examples above, the preference for one’s L1 has been
repeated quite frequently as expected. In line with the studies conducted by Safont
(2007) and Portolés (2014, 2015), attitudes towards one’s L1 often tend to be positive
regardless of the age population. Those findings reflect the individual’s desire to be part
of their language community. Yet, those results may seem monolingual in orientation,
as depicted in example number ten. That teacher preferred Spanish because it is the
dominant and majority language spoken in her country. This may be perceived as a
clear example of a monolingual viewpoint, as is also the case of example 11 in which
that teacher does not accept the Catalan language.

Taking into account the results derived from the second research question, we
can confirm the impact of the L1 on in-service teachers’ language attitudes. Indeed,
the most evident result that we have confirmed is that participants always tend to
have a more positive attitude towards their own L1, as suggested by Safont (2007)
and Portolés (2014, 2015). Nevertheless, external factors such as the sociolinguistic
status of a language have proven to be significant contributors in making a language
more or less appealing to in-service teachers. Correspondingly, in line with previous
studies (Nightingale 2012, 2016), our results have shown that the status of the language
also played a paramount role in developing certain attitudes. This fact is confirmed
by the fact that participants denoted positive attitude towards Spanish and English
regardless of the L1. In contrast, English and Spanish native-speakers showed negative
attitudes towards the local language.
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To sum up this section, the present preliminary study focused on multilingual
in-service teachers has found the following attitudinal pattern towards the three
teaching languages in the Valencian region. On the whole, their attitudes towards
Spanish are the most positive, followed by English and the least favourable attitudes
are denoted towards Catalan. The effect of the language programme and the L1 has
also been noted. Our study has found predominantly positive attitudes towards En-
glish and Spanish whereas attitudes towards Catalan seem to be more sensitive to the
language programme and the L1. This fact may be explained through the power of
each language. As occurred in previous studies (Nightingale 2012; Portolés 2015), our
findings may be influenced by the sociolinguistic status of each language, .¢., the value
and prestige attached to the language in a given context. From a global perspective,
positive attitudes towards English can be explained by the prestige of English and its
increasing presence in educational and social spheres. In addition, positive attitudes
towards Spanish may be explained by the overruling power of Spanish outside the
school as the national and dominant language of Spain. In contrast, the lack of pres-
tige of Catalan as a minority language explains why attitudes towards the Catalan
language are more sensitive to external factors such as the language programme or
personal data, like the L1.

5.CONCLUDING REMARKSAND SOMEPEDAGOGICALIMPLICATIONS

This small-scale preliminary study has contributed to the corpus of language
attitude studies by examining teachers’ language attitudes towards Spanish, Catalan
and English in the Valencian Community, a multilingual setting which has been
under investigated. Previous studies have mainly focused on students from different
stages of education: preschool and primary school (Portolés 2015), secondary school
(Nightingale 2012, 2016) and university (Lasagabaster & Safont 2008; Safont 2007;
Portolés 2014). However, as far as we know, no research has been done with in-service
teachers working at an English-based language programme and including teachers
with L1=English. Our findings have proven the effect of the language programme
and the L1 on teachers’ language attitudes. Generally speaking, our participants have
demonstrated positive attitudes towards Spanish and English across language pro-
grammes and L1s. However, in-service teachers’ language attitudes towards Catalan
were less favourable and clearly determined by external (i.e., language programme)
and internal factors (i.e., L1), as occurred in previous research (Portolés 2014, 201s5;
Safont 2007, 2015). We have also found that in-service teachers” attitudes held some
monolingual views when facing the multilingual classroom. Even though they were
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supposed to be in favour of multilingualism, their reported teaching practices were
quite monolingual-based since only the target languages were permitted inside the
classroom and they often expressed preference for dominant languages, such as Spa-
nish and English.

Some pedagogical implications may be derived from this study which are
worth considering. First and foremost, there is a need for training teachers on how
to apply a multilingual educational approach in the classroom (Liyanage & Tao 20205
Otwinowska 2017). One possibility to avoid the divorce between teachers’ positive
attitudes towards multilingual education and monolingual classroom practices could
be to encourage teachers to explore «focus on multilingualism» approach (Cenoz &
Gorter 2011, 2013). In so doing, teachers could work with an integrated language
curriculum and a holistic view of language learning, as proposed by several scholars
(Cenoz 2019; Garcia & Flores 2012; Leonet, Cenoz & Gorter 2017; Portolés & Marti
2020). Secondly, the implementation of these multilingual pedagogies may change
attitudes to languages and create some multilingual sensibilities and awareness to
home languages, whether they are local, national or international (Juan-Garau 2020).
Thirdly, teachers’ positive attitudinal change may affect students’ attitudes to langua-
ges. As reported by Portolés (2015: 90), «young learners attitudes are shaped by the
classroom and the teacher plays a paramount role in their formation». Last but not
least, language policies that privilege the minority language are recommended as
Catalan-based schools may counterbalance the low-prestige that Catalan has outside
the school community.

6. LIMITATIONS AND SUGGESTIONS FOR FURTHER RESEARCH

Since this is a preliminary study, we are completely aware of two main limi-
tations. First and foremost, the number of participants is very limited so our results
are not generalizable and reliable. The second limitation is the basic analysis of our
preliminary data since statistical procedures were not employed. Thus, taking into
account these two major limitations, further research that includes a larger sample is
needed as well as a deeper data analysis using statistical packages, such as the SPSS

programme.
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APPENDIX I

We would like you to help us answer the following questions. This is not a test,
so there are no right or wrong answers. The questionnaire is anonymous and data
will be treated in the strictest confidence. We are interested in personal opinions, so
please respond sincerely as this is the only way to guarantee the success of this study.
Thank you very much for your participation.

Age [ ]

Sex (F: Female / H: Male) [ ]
L1 (C: Catalan-Valencian / S: Spanish / E: English) [ ]
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Hereare some statementsabout the languages indicated above. Please say whether
you agree or disagree with these statements. There are no correct or incorrect answers.
Answer one of the following options using a scale from 1 to §

1= totally disagree

2= disagree

3= neither agree nor disagree
4= agree

5 = strongly agree

About Catalan Language
1. [like to listen to Catalan language [1[2](3][4][5]
2. Catalan must be taught in all the schools

in the Valencian Community [1[2](3][4][5]
3. Ilike to speak Catalan 1 21[3][4][5]
4. Catalan is an easy language to learn [1[2](3][4][5]
5. You cannot learn other languages more useful than Catalan [1][2][3][4][s]
6. I prefer Catalan as a vehicle language at school (1 [2][3][4][5]
7. Learning Catalan enriches my cultural background (1 [2][3][4][5]
8. Iwould not mind marrying a person

who only spoke Catalan (1][2][3][4][s]
9. It is worth learning Catalan (1 [2][3][4][5]
10. If T had children, I would like them to speak Catalan (1 [2][3][4][5]
About Spanish Language
1. [ like to listen to the Spanish language (1 [2][3][4][5]
2. Spanish must be taught to all the schools

in the Valencian Community [1[2](3][4][5]
3. Ilike to speak Spanish 1 21[3][4][5]
4. Spanish is an easy language to learn [1[2](3][4][5]
5. You cannot learn other languages more useful than Spanish [1][2][3][4][s]
6. I prefer Spanish as a vehicle language in school 1 [2][3][4][5]
7. Learning Spanish enriches my cultural background (1 [2][3][4][5]
8. I'would not mind marrying a person

who only spoke Spanish (1 [2][3][4][5]
9. It is worth learning Spanish (1] [2](3][4][5]
10. If T had children I would like them to speak Spanish

(apart from others) (1 [2][3][4][5]
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About English Language

1. [ like to listen to the English language [1[2](3][4][5]
2. English must be taught to all the schools

in the Valencian Community [1[2](3][4][5]
3. Ilike to speak English [1][2](3](4][5]
4. English is an easy language to learn [1[2](3][4][5]
5. You cannot learn other languages more useful than English [1][2][3][4][5]
6. I prefer English as a vehicle language in school [1[2](3][4][5]
7. Learning English enriches my cultural background [ [2]3][4][5]
8. I'would not mind marrying a person

who only spoke English

9. It’'s worth learning English

10. If T had children I would like them to speak English

(apart from others)

APPENDIX II

Semi-structured oral interviews

1. Do you allow your students to use another language in class? If so, what

is the purpose?

2. Is multilingual education important in your school?

Are you more comfortable when you speak English, Catalan or Spanish?

146

Caplletra 71 (Tardor, 2021), p. 121-146



